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Abstract. Currently, in the context of the global transition of the world education system
to the remote format, it has become vitally important for a person to be able and ready to inde-
pendently organise his/her educational and professional activities. The article considers methodo-
logical approaches to self-education in the context of its use in the process of lifelong learning/
continuous education. The authors discuss the existing concepts of self-education and ways of
its organisation, taking into account age-specific features, forms and types of learning. The con-
cepts of ‘self-organisation’ and ‘self-education’ are analysed. The essence of the scientific
categories ‘self-learning’ and ‘self-organisation in education’ is revealed in relation to the system
of higher education. The role of tutors as mediators in student self-organisation is shown and
their main functions in this process are described. Based on a theoretical analysis of existing
forms of self-organisation in education and the experience of using self-organisation, various
directions and possibilities of their application in practice are delineated. Careful consideration is
given to criticism of the use of self-organisation in learning and its advantages. The authors
also discuss the prospects of using self-organisation in higher education, emphasising the im-
portance and relevance of developing self-organisation as a student’s personality trait. A de-
scription is made of learning models based on self-organisation of students. Finally, the expe-
rience of implementing the self-organisation approach to the educational process is analysed.
As a result of the study, the authors conclude that self-learning can be successful if it seems
socially significant for students. The use of advanced digital technologies and Internet re-
sources can also contribute to effective self-learning. The results of the study indicate that
students should develop the ability to independently organise their educational activities as
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well as self-control/self-assessment skills, which is especially important in connection with
the increase in independent work in curricula and the massive transition to the remote format
in higher education during the COVID-19 pandemic.

Key words: lifelong learning, self-education, self-organisation of students, continuing
education, remote education, social network

Introduction

The globalisation and modernisation of modern society requires new approaches
to education. Individuals who are able to ensure their competitiveness throughout
their lives are very much in demand today. The constant influx of new knowledge
accompanied by increasing volumes of information and emerging new technolo-
gies lead to the need to improve skills and develop the creative capacities of indi-
viduals. Therefore, learning activities should be focused not so much on increasing
quantitative indicators of knowledge but on developing certain skills to solve spe-
cific problems and tasks.

The concept of lifelong education involves the acquisition of new know-
ledge throughout life, using both formal and informal learning models (Boyko et al.,
2014; Belovol et al., 2019). The formal learning model is implemented in educa-
tional institutions at various levels and is confirmed by official documents (certifi-
cates, diplomas). Informal learning takes place in the process of everyday life, often
without a special educational task. In recent years, due to the significant develop-
ment of the science of education and the concept of lifelong learning, the im-
portance of the educational process has been identified, in which it is necessary to
help students to understand the process of their own learning and make them able
to assess their own experience.

Consequently, the internal and external aspects of the individual learning pro-
cess, such as the motivation for acquiring certain skills, the decision-making sys-
tem necessary to optimise the learning process, the ability to manage it and direct
it towards achieving goals related to the needs and interests of students, become
the most important factors that determine the success or failure of learning itself
(Knyazkova, 2014).

The idea of self-education and self-learning throughout one’s life originates in
the philosophies of Socrates, Plato and Aristotle, who linked the process of self-education
with the possibility of personal self-improvement and self-development (Aristotle,
Plato). Later, R. Descartes proposed the hypothesis of self-organisation, which was
further developed by 1. Kant (Descartes, Kant). These ideas were further elaborated
in pedagogy and psychology. In the context of the concept of lifelong education,
which became popular in the 70s of the twentieth century, the ideas of self-education,
self-learning and self-organisation gained particular relevance.

In 1996, the Organisation for Economic Co-operation and Development (OECD)
emphasised the importance of helping people, starting at the initial level of educa-
tion, to develop skills and acquire knowledge that would enable them to self-
develop constantly and throughout their lives, to retain the ability to learn and ac-
tively monitor the dynamics of their own learning (OECD-OCSE, 1996).

Later, in the 2013 message, revised in 2017 and addressed to the European
Parliament, the European Economic and Social Committee and the Committee of
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the Regions, on technology and educational resources, the European Commission
emphasised the importance of promoting the conditions and rules of an open edu-
cational process based on ‘self-directed’ learning, aimed at the formation of thinking
and responsibility among students who can independently plan their educational
process, find resources and, therefore, consciously participate in the learning pro-
cess and achieve results. This approach, according to the European Commission,
should also be encouraged by the use of open educational resources (Cfr. Com-
missione Europea, 2013). Self-directed learning is currently an indicator that re-
flects how a person is able to determine what, when and how to teach, as well as
an integral part of the need that must be met through the constant search for new
educational opportunities. The conceptual transition from education to self-education
is a promising direction in the development of higher education. Self-organisation
is a prerequisite and part of the process of self-education.

Self-organisation in learning: a comprehensive concept

The aim of our study is to consider the existing pedagogical and psychologi-
cal approaches to the organisation of self-education, which is one of the leading
forms of lifelong learning, as well as to make a comparative analysis of various
forms of self-organisation in higher education.

Due to the increased relevance of self-education in recent years, a number of
questions have arisen related to the process of organising self-education, such as self-
organisation, self-motivation, self-learning and some others. ‘Self-education’ and ‘self-
organisation’ as scientific categories are considered in philosophy, pedagogy, psycho-
logy, sociology and cultural studies due to the interdisciplinary content of these con-
cepts. M. Knowles emphasised that self-education is not only a basic, specifically hu-
man ability but also the cornerstone of the lifelong learning process (Knowles, 1975).

The ability to ‘manage oneself’, ‘self-control” and ‘self-organisation’ in many
ways allows us to assess the level of personal development. Self-organisation is
a fundamental indicator for assessing the development level achieved by an indi-
vidual, both in terms of personal maturity and intellectual and professional deve-
lopment; it also determines the degree of active participation of students in plan-
ning, conducting, assessing and understanding the learning option selected and
implemented by them based on their interests and needs (Brockett, Hiemstra, 1991).

M. Narvéaez and A. Prada believe that self-organisation in learning can be
identified with the concept of ‘self-directed learning’, which, in turn, is synonymous
to ‘self-regulated’, ‘autonomous’ and ‘programmed’ learning, since in all these
forms of learning the key element will be personal initiative, which is described as
the basis or rather the ‘starting point’ from which individuals begins to set goals
and manage their resources in order to achieve the set goals (Narvéez, Prada,
2005. Pp. 115-146). Self-organisation is manifested in the ability to take on growing
responsibility in the process of self-learning, set specific goals, allocate the neces-
sary resources for learning, plan educational activities, choose strategies, monitor
the development of actions, constantly assess learning outcomes and reflect on one’s
own actions.

An analysis of Russian psychological and pedagogical studies of self-orga-
nisation showed that there are many different approaches to understanding this phe-
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nomenon. Some authors consider self-organisation as self-direction of their own
actions sorted in order of importance and aimed at achieving a goal (Mandrikova,
2010); others believe that self-organisation is an integrated system-forming com-
plex of personality traits that affects the effectiveness of activities (Smolyar, Knyaz-
kova, 2016); A.M. Pavlova understands self-organisation as the ability to create
a system of independent self-directive actions that ensure the productivity of ac-
tivities (Pavlova, 2017).

Self-organisation in self-education is actually a starting point for lifelong
learning, understood as a state of constant search for opportunities to acquire new
knowledge. Moreover, it is ‘self-organisation’ (which includes the process of self-
control and self-motivation) that allows individuals to start the processes associated
with lifelong learning, that is, to perceive themselves as ‘students’ and ‘researchers’
throughout their existence (Belovol et al., 2016). Education in a university is an im-
portant factor affecting the formation of personalities; self-organisation as a perso-
nality trait is developed in the process of self-education.

Therefore, it can be said that self-organisation depends on the level of per-
sonal predisposition to lifelong learning and on the ‘quality’ of learning in terms
of knowledge acquisition, ability to change and develop skills (Merrian, Caffarella,
1991). It is obvious that individuals who have developed the ability to control them-
selves can manifest themselves as personalities focused on lifelong learning (Ar-
telt et al., 2003. P. 10). The desire and capacity for continuing learning are mani-
fested in an individual due to the appearance of ‘specific signs’ associated with
internal motivation, personal interest and independence in the organisation and
management of self-directed learning. As a matter of fact, self-organisation helps
to determine the level of understanding of the importance and value that an indi-
vidual attaches to the educational process and learning as a whole, as a set of ac-
tions aimed at achieving personal independence in various spheres of life.

Self-organisation is a prerequisite for self-learning, which must be started and
completed; and, in this sense, we can assume that self-organisation is not identified
with self-learning, since it exists for the latter in the framework of the individual’s
state, which we can define as ‘the internal human nature’ (in interiore homine).
Despite the fact that self-organisation is related to the internal human nature and
predisposition to learning values, the trend towards independence in learning can
be predicted and assessed using specific methods and tools obtained thanks to
them (Olivares, Lopez, 2014).

Experimental studies show that the trend towards personal self-organisation
arises almost naturally, and then turns into the ability to independently plan and
manage enthusiasm, trust in learning strategies and educational values along with
responsibility. The study conducted by R.T. Owen shows that the learning process
of an individual focused on self-education always proceeds freely and without
a sense of restriction, regardless of whether it occurs in an informal environment or
in formal areas, in which, however, there are obstacles to the free study of the cur-
riculum content (Owen, 1999. Pp. 739-743).

However, some authors believe that it is precisely because of the limitations
associated with certain requirements and standards that self-directed learning
(as a consequence of self-organisation) cannot be successfully developed within
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the formal, traditional educational context (Brookfield, 2001). At the same time, adult
education in most cases can be very successful using a model of informal education,
which involves self-learning (Belovol et al., 2018; Candy, 1991). In fact, one of
the fundamental concepts related to self-organisation and learning is the ability to
learn independently and, therefore, also become ‘self-educated’.

Traditionally, students were perceived as subjects in an ‘inactive’ learning envi-
ronment, that is, as passive receivers of content taught in a non-emotional and non-
personalised format; the use of their own approaches and personal resources by
themselves, as it should be in the context of self-learning, was not encouraged (Mer-
rian, Caffarella, 1991). At the same time, the modern reform of the education sys-
tem, which is based on the model of lifelong learning, requires the introduction of
new learning methods.

The most effective educational model, consistent with the principles of demo-
cratic values and highly-demanded in modern society, is manifested in the fact
that it is perceived as an environment, not isolated but acting in symbiosis with all
other educational contexts and with society as a whole, in order to promote the de-
velopment of students’ independence. In this environment, students, as active sub-
jects, can find, for example, just that component of freedom that will be available
thanks to new Internet technologies and remote learning formats that allow students
to find resources and tools for developing and conducting self-directed learning
outside the formal educational content provided by the institution (Kop, Fournier,
2010. Pp. 2-19).

The educational model, based on the self-organisation development princip-
les, assumes that teachers act rather as learning assistants, which allows students
to use the knowledge and skills that they personally acquired, consciously choosing
various cognitive strategies in accordance with their tasks, as well as to develop
a constant motivation to learn using the resources that society and new technolo-
gies provide for them (Cazares, 2009. Pp. 1-4).

The current trend towards self-organisation in learning makes it possible to
develop and implement an integrated learning model that includes different learning
strategies (cognitive, metacognitive and motivational ones). This model involves
the development of the ability to control emotions (understood as the ability to
create and control the desire and enthusiasm for learning), as well as continuous
self-improvement and personal growth, which involves the development of the ability
to reflect, the ability to rethink the acquired experience and set new learning goals
(Smolyar, Knyazkova, 2016).

The modern concept of self-education as a result of self-organisation in edu-
cation is a complex of key provisions based on experimental data obtained using
specific educational models and theories of personality formation. There is no doubt
that in the context of adult education, where the goal and the means to achieve it
are more easily defined, self-education is the very essence of lifelong learning. Self-
organisation, as the starting point and essence of adult education, reflects the na-
ture of self-education, which, according to M. Gibbons and G. Phillips, can really
be implemented only when some people are not forced to study, and others are not
obliged to teach the content of a particular educational programme (Gibbons, Phil-
lips, 1982. Pp. 67-86). In fact, self-learning is implementable only when students
independently decide what to learn and what not to learn.
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M. Knowles notes that self-organisation in learning involves the direct par-
ticipation of students in the educational process, their taking the initiative, with or
without someone else’s help, in diagnosing their learning needs, formulating learning
goals, identifying learning resources, choosing and implementing appropriate lear-
ning approaches and assessing subsequent results (Knowles, 1970).

At present, educational theorists consider self-organisation in learning as a life-
style that underlies independent learning (i.e. self-directed learning). Self-learning
allows each student to take more responsibility for learning-related decisions. Self-
organisation in learning can be considered as a characteristic that, to one degree or
another, exists at all stages of human education. Self-learning can include various
activities and involve various resources, such as reading self-selected literature,
participating in learning circles and discussions, internships, or simple self-descrip-
tion of material (Brockett, Hiemstra, 1991). A teacher or tutor can contribute to
the autonomous and free development of self-education of students by maintaining
a constant dialogue with them, providing them with resources, assessing their re-
sults and promoting the development of their critical and abstract thinking. Educa-
tional institutions can support self-organisation in learning by providing open lear-
ning programmes, individual learning options or other innovative programmes (Mor-
ris, 2019. Pp. 56-66).

Mediators of self-organisation in education

The important question is how to help students to develop independent learning
skills. The answer to this question depends on the learning environment, in which
students are immersed, as well as on the influence of the ‘mediator’, who may be
a teacher, tutor or instructor (Crooks et al., 2001; Hiemstra, 2013). In different coun-
tries such ‘mediators’ are called differently, but they perform the same functions.

The mediator in the educational process based on self-organisation of stu-
dents performs the following functions (Cruz Flores et al., 2011):

— helps students to structure their learning material using techniques that can
identify their individual needs for topics covered in the course or in the training
module and facilitate their independent in-depth study;

— after determining the needs of students, assists them in independent and
deeper studies of specific topics, including this in the learning goals and objectives,
which can be formalised as an individual curriculum written and agreed upon by
the tutor and students;

— encourages students to use self-assessments (assessments of the results of
their own activities) and choose methods that are appropriate for the content and type
of learning in accordance with the desired goals; the tutor as a mediator can also use
traditional methods of assessing the effectiveness of self-organisation (question-
naires, tests, interviews, etc.) or other forms of assessment; if it is necessary to
increase the objectivity of the assessment, an additional expert can be involved,;

— uses a variety of learning resources, helping students and expanding their
capabilities in selecting materials for advanced learning to achieve their personal
goals, including databases and online electronic resources, which today are an in-
exhaustible source of information necessary for the effective implementation of
tasks facing students;
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— creates an optimal learning environment for personalising the educational
process, which involves the use of various materials on the basis of seminars, dis-
cussions, working groups, additional classes provided online and additional lear-
ning materials,

— organises feedback with students and creates opportunities to adequately
assess the students’ experience individually or in a group; and

— structures the course of individual learning, starting with methods and ap-
proaches to learning and ending with the choice of class time that best suits the indi-
vidual needs of students; taking into account these needs, the attendance of clas-
ses, grades and ways of receiving them are stipulated.

In addition, the use of new approaches to learning based on digital technolo-
gies, innovative learning methods and Internet resources can currently help students
to strengthen their natural predisposition to self-organisation, promoting the lifelong
learning process in the context of independence and freedom, and rational assess-
ments without fear of errors in relation to the results of their learning and libera-
tion from conventions that were always limiting, for example, in a formal approach
to learning. At the same time, it should be noted that, like any approach to learning,
the independent approach has its advantages and disadvantages, which must be
taken into account in the process of its usage.

In the modern world, self-learning is attracting the increasing attention as one
of the most promising educational methods (Joan, 2015). Currently, a significant num-
ber of different learning methods have appeared due to the use of the latest elec-
tronic technologies, and, consequently, the learning format itself must be changed.
This increase in the choice of learning resources means that students have the op-
portunity to choose their own learning method (Manca, Ranieri, 2016).

Criticism of the use of self-organisation in learning

Basically, criticism of the use of self-organisation in learning is associated with
its insufficient versatility. Self-organisation in learning, presumably, can undermine
the idea of traditional education and cast doubt on the very system of generally
accepted traditional approach to the educational system in society. However, this
approach has its advantages, especially in the field of adult education. Our studies
have shown that self-education is very effective when an informal learning model
is used (Belovol et al., 2018).

Self-organisation in learning, with its characteristic democratic approach pro-
moting independence and communication between teachers or students and teachers
as equals, refers to the ‘Western’ learning styles that may be unacceptable for
some other cultures. For example, in Asia or Africa, the traditional, authoritarian style
often prevails, in which the goals are always clearly defined and control is associ-
ated with quantitative indicators in accordance with the requirements of national
education systems. Students from these countries may turn out to be unprepared
for self-learning. In this regard, they obviously need the help of a tutor and peda-
gogical support.

Studies on the self-organisation of Russian students show that it is negatively
affected by the inability of students to resort to external resources when planning
their activities in the absence of external control (Bobyliov, 2019). Students de-
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velop skills in the self-organisation of educational activities much more success-
fully if they are supported and controlled by teachers (Trofimov, 2017).

Thus, self-organisation in learning, in which there is no rigid and well-defined
approach to the learning goals, can disorient students due to difficulties in finding
clear parameters for assessing the results achieved in the learning process. In fact,
self-organisation in learning may require answers to a number of important ques-
tions: what to evaluate, how to evaluate and in relation to what? In relation to
the sensation of the usefulness of the life of the person or to his/her current and
future work? In relation to the content of what is taught or the social consequences
of learning? Or, perhaps, in relation to the achieved personality changes? And there
may be quite a lot of such questions. Nevertheless, self-organisation in learning
has several advantages.

Advantages of the self-directed approach to learning

Self-organisation in learning can contribute to the development of a new ap-
proach to education, which is based on real life conditions and learning experi-
ence (Gibbons, 2002; Grow, 1991). Self-organisation in education reflects the idea
of the free choice in learning, taking into account the interests of students and
helping them to realise their desires. This is particularly relevant in adult education.
Self-organisation implies the idea of developing cooperative pedagogy, in which
the freedoms of each person are perceived and interact in such a way that every-
one can benefit from them (Guglielmino, 2008. Pp. 1-14).

Self-organisation in education and learning helps students to become proac-
tive and committed to success, increase their self-assessments and feel satisfied
with life and achieved results. Self-organisation in learning significantly increases
the ability of students to make conscious choices in their favour, since in the pro-
cess of self-learning they make decisions that take into account their own ideas,
desires, aspirations, feelings and needs, and, therefore, they experience an increased
sense of responsibility for the decisions made. Self-organisation in education en-
courages students, taking into account their real interests, to study topics in a wider
and interdisciplinary context as compared with how it is done in the framework of
educational disciplines. With the help of self-learning, the educational programme
can be mastered with due account for the goals and the motivation emanating
from the teacher, but in a more informal and democratic form (Barrios, Camargo
Uribe, 2017).

Thus, the advantages of self-directed learning are as follows:

1) self-organisation in learning contributes to the practical implementation of
the didactic principle of learning and development, which can be defined as a ‘natu-
ral” sense of self-confidence, proactivity, commitment to success through learning,
a sense of satisfaction with life and achieved results due to the accepted responsi-
bility for the chosen lifestyle and the way to receive an education;

2) self-education based on self-organisation opens the door to a new interpre-
tation of ‘success in learning’ and ‘success in the educational process’. For exam-
ple, an educational institution aimed at promoting self-education in learning should
accept the fact that ‘success’ or ‘failure’ in the learning process are relative concepts
and should be considered more globally, taking into account the development of
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the student’s entire life and learning. This approach is especially important when
success or failure in the educational process is actually determined by tests or
quantitative assessment methods, which, no matter how objective they might be,
are always stereotyped, containing imposed criteria and are aimed at assessing
academic performance in learning the content that was not consciously selected by
students themselves;

3) students’ aspiration to self-organisation, if it is transformed into the real as-
piration to development through continuing self-learning, allows them to have a much
wider range of interests than it is possible in traditional learning with a clearly de-
fined curriculum, a predetermined schedule and content, because the traditional
school today is not able to satisfy all the needs and interests of students.

Self-organisation contributes to a deeper study of topics that, although in-
cluded in academic disciplines, can yet be studied more widely, even at an inter-
disciplinary level, taking into account the specific interests of students themselves.
Based on self-organisation, it becomes possible to transform the curriculum con-
tent in such a way as to motivate students to study it in accordance with the goals
and objectives defined by the teacher.

Consequently, the knowledge that students will acquire, regardless of the re-
strictions associated with the formalised curriculum will be the result of the free
choice rather than obtrusion. Without compulsory curricula, students are free to choose,
plan, research and create, while learning what they want according to their goals,
values that they intend to uphold and personal desires that they want to achieve through
learning. This is precisely the main development trend of self-organisation in lear-
ning. Self-organisation in learning provides a new approach to education and learning
in general: it reflects the idea of receiving an education without restrictions, the right
to choose one’s own way of receiving an education, to follow one’s own interests
with the aim of satisfying one’s own desires and expectations (Sumuer, 2018).
Self-organisation in education is based on the idea of the free choice.

Independence and self-direction in learning and work of students are achieved
through the organisation of their work and acquisition of competencies, which they
will implement when they are ready to devote time to them, in accordance with
the planning, implementation and assessment of their own learning experience.
Self-organisation is directly related to self-learning, since it is impossible to achieve
success in educational activities without the correct time distribution and without
the ability to set goals. Today, the process of self-education is impossible without
the use of advanced technologies and learning resources.

Experience in implementing self-organisation technologies
in higher education

The modern approach to self-organisation in higher education involves the use
of various tools and methods. Various forms of independent work performed by
students contribute to the formation and development of self-organisation in educa-
tional activities. In the process of scientific research work, students acquire the ability
to formulate goals and organise their time. The use of various forms of independent
work, including the remote learning format, is a prerequisite for self-organisation
in educational activities.
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In formal learning, self-organisation means that students are involved in formu-
lating the goals of their own learning activities, organising knowledge and construc-
ting meaning using appropriate strategies that they consider necessary for the ac-
quisition, development and generalisation of everything that has been studied (Loba-
to Fraile, 2006). The constructivist model of education allows students to learn by
managing the process of their own learning. Constructivism suggests that students
are products of their own abilities, which are used to acquire knowledge. In class-
rooms, pedagogical situations are created, solving which, students learn to active-
ly construct knowledge. In this context, the University of Los Lagos (Santiago,
Chile) developed in 2012 a student-oriented educational model based on competen-
cies, which includes the search for new forms of relationships in teaching, much more
flexible and creative approaches that, practically speaking, contribute to the solution
of pedagogical problems, considering the student as the main protagonist in con-
structing learning. To ensure the achievement of these goals, the curriculum includ-
ed disciplines that form ‘transversal competencies for learning’, which are a series
of cognitive, emotional and social tools that can be used during the teaching process
in harmony with the constructivist educational model (Le6n Urquijo et al., 2014).

Recently, various social networks have been increasingly used for teaching
and learning. For example, Facebook is used in different countries as a platform for
online learning (Joan, 2015). This social network allows students from different
countries and regions to organise self-directed learning, exchange ideas, participate
in discussions of tasks, jointly develop research projects, watch videos, exchange
information and always be in touch with the teacher and the group. Thus, Face-
book can act as an ideal environment for the development of independent learning
and the implementation of one’s own educational strategies. Studies on the use of
Facebook in learning emphasise the importance of social networks for implementing
digital education and achieving learning goals in educational institutions (Duncan,
Barczyk, 2016; Peruta, Shields, 2017). The data obtained confirm that Facebook,
along with other social networks and the media, can expand the audience in the uni-
versities and make the educational process more creative and attractive.

Facebook provides collaboration and communication among communities fo-
cused on specific issues in certain areas of interest. When used in the structure of
higher education, this network also helps to better implement the interaction between
the teacher and students. In addition, Facebook can be useful in establishing new
‘social contacts’, which is very important for the processes of learning and socialisation
in educational institutions. It should be noted that Facebook has the ability to integrate
educational resources and applications on its platform to improve the quality of tea-
ching and learning and allows teachers and students to optimise class time. Facebook
also allows students to easily share seminar schedules, relevant materials, and Inter-
net links. Modern educational platforms offering tools for communication, collabo-
ration and learning are structured in such a way as to resemble Facebook. The basis
of this one and other social networks is the availability of data: they are communi-
cation tools that can be used to facilitate the learning process and increase the invol-
vement of students in independent learning activities (Ellefsen, 2016; Tugrul, 2017).

Students, as a rule, are good at using Facebook and do it to create groups and
work on projects. In addition, the use of this network allows students to access
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networks, forums and chat rooms (for example, to obtain information on term pa-
pers) (Chugh, Umar, 2018). We can distinguish the following advantages of using
Facebook as part of self-directed learning:

— easy access and exchange of resources, data, links, etc.;

— easy ways to create interest groups;

— integration of Facebook with mobile devices, which provides greater flexi-
bility in the learning process; and

— support of the personalised educational process and its connection with real
life.

The expansion of web-based communication and learning tools has opened
up new learning opportunities, which include the use of social networks as lear-
ning tools in accordance with individual needs and interests (Caruso, 2018; Cuesta
et al., 2016).

In addition to Facebook, there are some other electronic resources. The Moodle
platform is used in the USA, Europe and Latin America. This platform hosts ma-
terials for various courses. This is a learning environment that allows users to create
sites for online learning in different fields. This web application is very popular
and used in remote learning. Moodle can be downloaded to any mobile device and
used in learning. This web application allows users to take training courses, view
their performance and activity in these courses and also communicate with other
users.

The Coursera platform is a mass online education project with which univer-
sities from the USA, Latin America, China, India and European countries collabo-
rate. Registered users can complete courses in specific disciplines or receive higher
education in a distance format. Upon completion, in the case of successful learning,
students receive certificates or diplomas. There are web forums created for partici-
pants in the courses, where joint learning and discussion of assignments is possi-
ble, but it is not allowed to copy and upload answers to assignments, while there
are assignments that require anonymous mutual checks of students' answers. Some
courses on this platform are recommended for end-of-term tests in universities.
The learning process is organised in such a way that students can independently
plan their time and choose a convenient schedule for listening to video materials
and completing tasks, but within a specified period, i.e. tasks must be completed
in a certain period; however, within this period, students independently organise
their activities. Students who independently regulate the learning process should
have a clear idea of their goals, study and control the learning environment.

In Russia, remote learning involves the Stepik platform, which in its struc-
ture is similar to Coursera. On this platform, registered users can choose free and
fee-based training courses in various fields. Teachers are encouraged to create courses
that can be used in remote learning. There are open courses where anyone can re-
gister on a free or paid basis and private courses where one can sign up after re-
ceiving an invitation from the teacher. To create a course, authors are provided
with a free video studio in Saint Petersburg. For educational institutions, special
profiles can be created. Taking a course does not have default date restrictions, but
the course creator can adjust the opening dates of the modules so that they open
gradually. Deadlines for students can also be customised. Upon successful com-
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pletion of learning, students receive certificates. Education at Stepik is free and con-
venient. Students themselves can come at any time, listen to lectures, read materials
and complete assignments, receiving a certain number of points for correct answers.
They can ask questions to the teacher. The courses provide forums for students to
communicate with one other and with the teacher. The teacher has the opportunity
to offer students assignments for mutual checks and mutual control. Although today
this platform may be used not so actively as similar foreign platforms for higher
education, it has good prospects in the field of remote education as well as an auxi-
liary tool in full-time education.

Thus, self-education, involving the use of advanced technologies and a remote
format, requires that students intensify their independent activities and develop
the ability to manage time and self-organisation skills.

Conclusion

Self-organisation is a kind of ‘life philosophy’, which refers to the ‘philoso-
phy of learning’ and a personality trait that contributes to the effectiveness of
learning. The success of the self-organisation process in higher education depends
on a number of factors: volitional efforts and personal responsibility of students;
the ability to work independently during learning; personality-centred learning;
stable students’ attitudes towards learning; the social significance of learning for
students; and the ability to use advanced technologies based on digital learning
methods and use of Internet resources. Of course, self-directed learning can never
completely replace formal learning and become the ultimate goal of the educa-
tional process, but it can be an important part of education, affecting the formation
of Homo educatus. Self-organisation opens up prospects for continuous lifelong
learning.
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AnHoTanus. B HacTosiee BpeMs B YCIOBHSX TII00ATBHOTO MIEPEX01a MHPOBOH CHCTEMBI
00pa30BaHus B IUCTAHIMOHHEINA (hOPMAT CYIICCTBEHHO aKTyaIU3UPYIOTCS CIIOCOOHOCTH U TOTOB-
HOCTb IMYHOCTH K CAMOOPTraHu3aluu y4eOHOH 1 npodeccuoHanbHoM fesTenbHOCTH. B cTaThe
paccMaTpUBAaIOTCS METOHOJIOTHUYECKIE MTOXO/IBI K CAMOOOPa30BaHNIO B KOHTEKCTE €TI0 UCIIONB30-
BaHUS B MPOIIECCEe HEMPEPHIBHOTO OOYYCHUS, WIIH OOYYEeHU B TeUeHHEe Bcel xm3Hu. O0CyxK-
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OpraHu3anuy B 00pa30BaHUM U OIBITA €€ MCIIOIh30BAHMS OMICAHBI Pa3IUYHBIC HAIPABICHHUS
U BO3MOXKHOCTH HMX NPHUMEHEHUsS! Ha NpakTuke. PaccMaTpuBaeTcsi KPUTHKA HCIOIb30BAHUS
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